Peer Mentorship Program

St. Francis Xavier University

7/30/2013

Page |1

St Francis Xavier University
PO Box 5000
Antigonish, NS
Canada
B2G 2W5
Portions of this manual may be reproduced for non-profit, educational
purposes without prior written consent of the author.
Cover and appendix photography courtesy of Emily Miller
All other photography courtesy of St Francis Xavier University
St Francis Xavier University Peer Mentoring Program would like to
acknowledge the financial support of The Counselling Foundation of Canada
in the production of this manual.

Page |2

Contents
Introduction ............................................................................................................................................................ 4
Who are Peer Mentors? ...................................................................................................................................... 4
Why Mentorship? .................................................................................................................................................. 4
Ethical Cannon ................................................................................................................................................... 5
Staffing Model ......................................................................................................................................................... 5
Peer Mentorship Coordinator ...................................................................................................................... 5
Student Staff........................................................................................................................................................ 6
Peer Mentors ...................................................................................................................................................... 6
Staff Support Provided In-Kind ................................................................................................................... 6
Director, Health and Counselling ........................................................................................................... 6
Counsellor ....................................................................................................................................................... 7
Other Partners ................................................................................................................................................... 7
Progression of the Program .............................................................................................................................. 7
Phase 1 .................................................................................................................................................................. 7
Phase 2 .................................................................................................................................................................. 7
Phase 3 .................................................................................................................................................................. 8
Training Programs ................................................................................................................................................ 8
Level One.............................................................................................................................................................. 8
Level Two............................................................................................................................................................. 8
Mental Health First Aid .................................................................................................................................. 9
Program Placements ............................................................................................................................................ 9
Residence placements..................................................................................................................................... 9
International Peer Mentorship Program.......................................................................................... 10
Frosh Week Information Line .............................................................................................................. 10
ASK .................................................................................................................................................................. 11
Advanced Opportunities ................................................................................................................................. 11
Career Exploration Mentoring ................................................................................................................. 11
Mentoring Alcohol Safety (and other drugs) ..................................................................................... 11

Page |3

Peer Health Educator ................................................................................................................................... 12
Tramble Rooms .............................................................................................................................................. 12
Support for Peer Mentors ............................................................................................................................... 13
Clinical supervisions..................................................................................................................................... 13
Check-in Form ................................................................................................................................................. 13
Peer Mentor Guidebook .............................................................................................................................. 13
Promotional Materials ................................................................................................................................. 14
Infrastructure ...................................................................................................................................................... 14
Technology ....................................................................................................................................................... 14
Space ................................................................................................................................................................... 15
Opportunities for Growth ............................................................................................................................... 15
Academic Mentorship .................................................................................................................................. 15
Non-Violent Crisis Intervention ............................................................................................................... 15
Conflict Mediation .......................................................................................................................................... 15
Mentorship in Community Public Schools ........................................................................................... 16
Program Assessment ........................................................................................................................................ 17
Appendix A: Peer Mentor Mission ............................................................................................................... 18
Appendix B: Ethical Cannon........................................................................................................................... 20
Appendix C: Application Form and Interview Questions ................................................................... 21
Appendix D: Student Assistant Peer Mentorship Coordinator Interviews .................................. 23
Appendix E: Career Peer Educator Interview ......................................................................................... 24
Appendix F: Level 1 Training Week Schedule......................................................................................... 27
Appendix G: Peer Mentorship Level 2 Curriculum ............................................................................... 28
Appendix H: Mentorship Guidebook .......................................................................................................... 29
Appendix I: Promotional Materials ........................................................................................................... 444
Appendix J: Training Evaluation .................................................................................................................. 46

Page |4

Introduction
St Francis Xavier University (StFX) is a small, primarily undergraduate university located in
the rural town of Antigonish, Nova Scotia. With an enrolment of approximately 4500
students, approximately 1900 reside in on-campus residence buildings.
The StFX Peer Mentorship Program supports students in their transition to university life.
We are a vibrant peer support program that responds to the needs of students and
promotes a healthy university experience!
The mentorship philosophy is “shaping student success”. They are committed to enriching
the student experience by supporting community culture, leadership, social camaraderie
and academic support.
This guide is intended to share some insight into the program, its development and the
learning we gained over the past three years. (See Appendix A)

Who are Peer Mentors?
The transition to student life can be challenging. A Peer Mentor is a trained student
volunteer who is committed to guiding new students through their first year. Peer Mentors
range from sophomores to seniors. They represent all academic programs and a variety of
perspectives.
These Peer Mentors undergo extensive training and are supervised by professional
counsellors. Peer Mentors encourage incoming students to have the best student
experience possible, participate in events, meet new people and offer referrals to other
services available on campus and in town.
New students to StFX can count on Peer Mentors if they run into difficulty with classes,
homesickness, or anything else life might bring their way.

Why Peer Mentorship?
Students benefit from Peer Mentors by having access to another student who is
knowledgeable about student transition, student services offered, academic issues, and
generally about life at StFX. This means a peer is available to help answer questions ranging
from how to get help writing a paper, to who to see if you are not feeling well.
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Peer Mentors are a practical resource and can help with everything from home sickness to
finding a counsellor when needed. Peer Mentors give their time and energy and are
Xaverian role models. They provide student workshops to help new students balance their
social and academic life and encourage friendships that can last a lifetime!
Peer Mentorship also offer student volunteers invaluable training and experience as
student leaders. The training and skills they learn will help them in their future careers,
and lives in general.

Ethical Cannon
Upon completion of Level 1 Training, Peer Mentors are required to sign a Cannon of Ethical
Principles to officially become a Peer Mentor. This cannon reinforces the basic principles
and values of the Peer Mentorship Program. (See Appendix B)

Staffing Model
Initially, much of the work of this program is done by the Director, Health and Counselling
who is also registered counsellor. It is important due to the nature of the training and
requirement of supervision that a registered counsellor be involved in the program.
The program started small and quickly grew due to the large interest from students across
campus. This is when funding was sought to help run the program and to secure a full-time
staff member to coordinate the program.

Peer Mentorship Coordinator
Upon receipt of funding from The Counselling Foundation of Canada, a full-time
coordinator position was created to oversee volunteers and administer the program. The
Peer Mentorship Coordinator reports directly to the Director, Health and Counselling.
The Peer Mentorship Coordinator is responsible for:


Outreach, Intake and Volunteer Recruitment—The Peer Mentorship Coordinator
recruits student volunteers across campus annually. Typically recruitment happens
in the Winter semester for the following year. (See Appendices C and D and E)



Training and Introduction to Policies—The Peer Mentorship Coordinator facilitates
the introduction of all policies and program information to the student interns at the
start of the program and schedules on-going training throughout the year.



Administrative Tasks—The Peer Mentorship Coordinator facilitates reimbursements
to volunteers for programming initiatives, schedules Peer Mentorship Student
Leaders to facilitate clinical supervisions and monitors program budgets.



Volunteer Support—The Peer Mentorship Coordinator conducts regular check-ins
with volunteers providing referrals when necessary. The Peer Mentorship
Coordinator provides on-going support in terms of group dynamics within the
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overall complement of volunteers, which includes conflict mediation or facilitating
team building activities. They also facilitate volunteer meetings when needed and
document decisions made. The Peer Mentorship Coordinator plays an invaluable
role in terms of supervision. This can range from re-evaluating the Peer Mentor’s
placement and, in rare cases, terminating the Peer Mentor’s role.


Networking with other Departments—The Peer Mentorship Coordinator networks
with other departments on campus that provide support services to students on an
on-going basis. This networking facilitates the development of the advanced
opportunities for Peer Mentors, and allows effective referrals to other departments.



Networking with Community Agencies—The Peer Mentorship Coordinator is
responsible for networking with community agencies who request the assistance of
Peer Mentors.

Student Staff
Yearly, the Peer Mentorship Coordinator hires two students to assist in the delivery of the
program. These Peer Mentor Student Leaders are Peer Mentors from previous years that
went above and beyond the program requirements and expectations and have a good
knowledge of the inner workings of the program. Their responsibilities include: assisting
the facilitator of training sessions, overseeing clinical supervisions, notifying the Peer
Mentorship Coordinator of any issues with Peer Mentors, coordinating Peer Mentors for
events on campus. The Peer Mentor Student Leaders apply and are interviewed. (See
Appendix A for questions)

Peer Mentors
To be a Peer Mentor students are required to commit a minimum of 3 hours per week to
the program. During training, with the assistance of the Peer Mentor Student Leaders, Peer
Mentors choose one or multiple program commitments. Choices of commitments include
residence placements and advanced placements as described below.

Staff Support Provided In-Kind
While the grant for funding received from The Counselling Foundation of Canada funded
much of the program, other staff work and support the Peer Mentorship Program.
 Director, Health and Counselling
The Director, Health and Counselling acts as the ultimate director of the program
and as a liaison to the Vice President, Recruitment and Student Experience and the
Senior Administration Committee of the University.
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 Counsellor
One current full-time counsellor acts as a support to mentors. The counsellor at StFX
who provides support has extensive training in many areas and therefore facilitates
much of the training provided to Peer Mentors such as Peer Mentorship Level One,
Level Two and Mental Health First Aid. The grant provided the opportunity for the
counsellor to obtain additional training in MHFA and CISM. This allows the
counsellor to respond to any crises calls by Peer Mentors and act as a debrief
facilitator for the Peer Mentors.

Other Partners
While this program primarily involved the staff in Health and Counselling, it would have
been useful, at the early stages, to set up an advisory committee involving campus partners.
Not having broad representation early on makes it challenging to then go back and reach
out to other offices.
External partners that also became valuable were:





Local Addiction Services
Local High and Junior Schools
Community Woman’s Resource Centre
Local Sexual Assault Nurse Examiner Program

Progression of the Program
Phase 1
During Phase 1, every first year student was assigned to a Peer Mentor during Orientation
Week. Peer Mentor’s met regularly with their group of students who came from different
academic programs, residence buildings and backgrounds. This format was useful because
it allowed students to form relationships with other students across campus. However,
throughout the year many Peer Mentors reported difficulty getting students together to
meet and maintaining relationships.

Phase 2
After some reflection and evaluation, the program moved in a different direction and began
to focus on residence buildings. This model was particularly useful as most first year
students at StFX live in residence. Peer Mentors were assigned to a particular group of
residence students (a wing or a floor of a building) and visited the residence weekly.
Through this model, students became more aware of Peer Mentors on campus and the Peer
Mentors built a reputation for active listening and support for students.
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Phase 3
In the final phase, the program expanded by reaching out to other services on campus and
in the community. During this time, “advanced opportunities” were created for Peer
Mentors, as discussed below. This tied the program to many offices on and off campus,
making it a staple in the StFX community.

Training Programs
Peer Mentors are required to complete an initial 40-hour training course that is taught by
members of the Health and Counselling Department. Once complete, Peer Mentors are able
to act as official Peer Mentors to the student body. After 4 months of active mentorship
there is a second 40-hour training module, Level Two training, that builds on these
mentoring experiences and the skills learned in Level One training. (See Appendices E and
F)

Level One
Level One is the first phase of training Peer Mentors receive. It provides the fundamentals
of mentorship and principles of the Peer Mentorship Program. This training is in large part
about self-discovery and self-improvement; ensuring Peer Mentors bring the best version
of themselves to the students they Peer Mentor.
Topics covered in Level One include:
-

Self Exploration
Appreciating Diversity
The Power of Peers
Helping Redefined
Communication Stoppers
Attending: Non-Verbal Communication
Empathy: Unconditional Positive Regard
Working with Feelings
Opened and Closed Questions

Level Two
Level Two, offered later in the year, takes an in-depth approach on specific issues students
may be struggling with. Topics covered include:
-

Mood disorders
Eating disorders
Alcohol abuse
Self injury
Mental Health First Aid (see below)
Relationship Violence
Unplanned pregnancy
Sexual Assault
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Mental Health First Aid
One in three Canadians will experience a mental health problem at some point in their life.
The earlier a problem is detected and treated, the better the outcome. Mental Health First
Aid Canada gives people the skills to provide that early help that is so important in
recovery.
Mental Health First Aid (MHFA) is the help provided to a person developing a mental
health problem or experiencing a mental health crisis. Just as physical first aid is
administered to an injured person before medical treatment can be obtained, MHFA is
given until appropriate treatment is found or until the crisis is resolved. This training
program is approximately 16 hours in duration and is offered to all Peer Mentors during
Level Two training.
The MHFA Canada program aims to improve mental health literacy, and provide the skills
and knowledge to help people better manage potential or developing mental health
problems in themselves, a family member, a friend or a colleague.
The program does not teach people how to be therapists. It does teach people how to:
-

Recognize the signs and symptoms of mental health problems.
Provide initial help.
Guide a person towards appropriate professional help.
MHFA shares the same overall purpose as traditional first aid – to save lives. It aims
to:
1. Preserve life where a person may be a danger to themselves or others.
2. Provide help to prevent the mental health problem from developing into a
more serious state.
3. Promote the recovery of good mental health.
4. Provide comfort to a person experiencing a mental health problem.

Visit: http://www.mentalhealthfirstaid.ca for more information.
In addition, MHFA was offered to the entire campus community to increase the campus
wide impact of this program. This not only raised awareness around issues of mental
health but also the Peer Mentor Program itself.

Program Placements
Residence placements
Peer Mentors are paired together based on compatibility (traditional/ apartment style
residences, single gender housing, upper year housing, etc) and assigned to small sections
of residence buildings with approximately 50 first and second year students. Peer Mentors
are expected to visit their residents weekly. Many choose to go door to door for one-on-one
mentorship while others coordinate group meetings within a residence lounge for group
mentorship.
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Mentors in residence are given a modest amount of programming money each semester.
These funds allow them to provide extra programming for students, such as movie nights,
cupcake making, and pumpkin decorating.

International Peer Mentorship Program
The StFX International Peer Mentorship Program is a support program that responds to the
needs of students and provides support. Students offer one-to-one support to help
international students with their transition to StFX and engage in the StFX community. Peer
Mentors attend the international welcome program to first get to meet all incoming
international students in August. From there, Peer Mentors host focus group breakfasts and
luncheons to get to know these students and to understand better the support they need.
Understanding and learning Canadian culture is typically one need of these students. Peer
Mentors respond through programming events such as potlucks and a trip to a sugar bush.
In addition, Peer Mentors offer additional service and support as needed to the
International Advising Office when running events and programs.

Frosh Week Information Line
The Frosh Week Information Line, coordinated by the St. Francis Xavier University
Students’ Union (The U), is a telephone line operated 24/7 during Orientation Week. It acts
as a key source of information for first year students. Peer Mentors are trained to answer
many questions, such as: How do I find an academic advisor? What time does the cafeteria
open? What are the orientation week events for tomorrow? Peer Mentors are the primary
telephone operators, and are prepared to respond to a crisis if necessary.
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ASK
A project piloted by the Avalon Centre, the ASK campaign promotes the discussion about
sexual consent based on the premise that “we ask lots of questions to strangers and people
we know, but we don’t always ask about consent with our sexual partners”
(http://avaloncentre.ca/campaigns/ask/). Peer Mentors receive special training from the
Sexual Assault Nurse Examiner and attend orientation week events with promotional
materials.

Advanced Opportunities
Career Exploration Mentoring
In 2011-2012, the Student Career Centre facilitated “Careers 101” to interested Peer
Mentors. This training module helped Peer Mentors answer questions regarding career
planning. Specifically, the Peer Mentors were trained in the four areas of the career
planning process: self-assessment, exploration, decision making, and planning. Although
students are not career service professionals, they helped other students with career
exploration. Using the http://www.psychometrics.com/ website, students had access to
valid and reliable tests that are scored and administered by trained professionals. The test
interpretation was conducted through the Student Career Centre. Through the funding
provided by The Counselling Foundation of Canada, two full-time staff were trained in the
Strong Interest Inventory.
The Peer Mentors then provided activities that helped students conduct career planning
through a self-directed process. They were the first point of contact for many students who
had career questions providing information in all areas of the career planning process and
information pertaining to academic or the labour market. When a student’s career planning
needs were beyond what they were trained to provide, Peer Mentors made referrals back
to the Student Career Centre staff.

Mentoring Alcohol Safety (and other drugs)
Mentoring Alcohol Safety (MAS) is dedicated to addressing the issues of alcohol and other
drugs of abuse in the student community. As peer educators, the goal is to promote
awareness, provide educational outreach, and serve as accessible resources for students.
Our primary purpose is to minimize the abuse of alcohol and other drugs in an effort to
promote a healthier environment at our University.
MAS mentors have training on a variety of topics relating to substance abuse and become
familiar with additional resources available to StFX students, training and group
supervision was facilitated by the brief interventionist worker at StFX, a partnership with
Addictions Services.
Mentorship opportunities included:
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Planning substance abuse awareness week programming. The programming
covered a wide range of topics, including facts about alcohol and drug abuse,
treatment of problem behaviour, and tips on how to have responsibility for oneself
and others.
Promotion of the Drive “U” (student’s union) Program - a safe drive home program
with the goal to decrease the number of impaired drivers and increase participation
in the sober driver program.
Safe Spring Break activities are designed to encourage students to stay safe and
responsible during the break. MAS mentors provided information and free Spring
Break Survival Kits.
Social Marketing is a tool that the alcohol industry uses to solicit target audiences
and increases alcohol consumption. Another goal of MAS was to mitigate that
message by launching an alternative communication strategy that will message
alternative choices to alcohol overconsumption.

Peer Health Educator
The Health Centre offers a peer health educator program that focuses on healthy lifestyle
management for our students. This is a “students-educating-students” program relating
topics of health and wellness, training and group supervision facilitated by the Health
Nurse at STFX.
The program provides an effective peer network to encourage, support, and promote
healthy living for all students. It aims to make students aware of the issues associated with
unhealthy behaviours through education and up-to-date information, as well as life skills
training to assist students in making healthy life-style choices. The philosophy is that
students can play a uniquely effective role in encouraging their peers to consider, talk
honestly about, seek professional advice, and develop responsible habits and attitudes.

Tramble Rooms
The Tramble Rooms at StFX, or the Centre for Accessible Learning, welcomes students with
documented disabilities and offers them a student-centered program of support. The Peer
Mentorship Coordinator works closely with the Tramble Rooms Coordinator to partner
Peer Mentors with first year students who utilize the Tramble Rooms. Peer Mentors meet
with students one-on-one as a source of support through their first year in university,
which is often challenging for students with disabilities. Often, Peer Mentors work together
and coordinate study groups or movie nights for their mentees, creating a sense of
community and support for all involved.
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Support for Mentors
Clinical supervisions
Clinical supervisions is held weekly, overseen by the Counsellor and the Peer Mentorship
Coordinator. Supervisions are meant to be a casual space where Peer Mentors can share
their experiences as Peer Mentors and as students alike. It also allows the Peer Mentorship
Coordinator to be notified of any students of concern.

Check-in Form
Peer Mentors assigned to residences are expected to complete a check-in form weekly,
after each visit. This form allows the Peer Mentorship Coordinator to see how many
students the Peer Mentor visited, what the main concerns of students were at that time and
if there were any students of concern mentioned. If there is a student of concern mentioned
in the check-in form, the Peer Mentorship Coordinator will communicate this with the
appropriate Residence Life Coordinator and ensure follow-up.

Peer Mentor Guidebook
All Peer Mentors also receive a Peer Mentor Guidebook following the completion of their
training. This resources serves as a reference tool for them available at any time or day. It
outlines some of the tips and things to remember for difficult situations. (See Appendix G)
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Promotional Materials
To promote the Peer Mentorship Program on campus, the program utilizes a number of
promotional materials, such as:






Peer Mentor T-shirts
ASK T-shirts
Mugs
Pens
Notepads included in Orientation Kits

These items are used to identify Peer Mentors at events, create buzz around the position
and to recruit new members. Building a sense of identity around this group on campus is
critical to the program’s success.
There is a culture on the StFX campus during the first week where various student groups
wear their shirts around campus to create and build their identity. In wearing the shirts,
other students are able to see and recognize Peer Mentors at events, and know there is
someone there to answer questions and provide support. This is particularly beneficial to
first year students during the orientation week activities. (See Appendix H)

Infrastructure
Technology
Each Peer Mentor has access to their own laptop during their work in the program. This is
helpful when attending remote meetings, for supervision and when visiting various
residences. Tablets may prove to be a more useful and economical too for Peer Mentors
working remotely.
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Space
Having access to centralized, accessible space on campus is important. Weekly supervisions
require larger meeting spaces on an ongoing basis and this can be sometimes difficult to
secure on a university campus. Having a resource room for the programming supplies of
the Peer Mentors also proves to be very useful.

Opportunities for Growth
Several other opportunities for mentorship were identified. Some of these opportunities
are listed below:

Academic Mentorship
During the final months of the program, an opportunity for academic mentorship was
discussed but never came to fruition. It would be beneficial to have Peer Mentors trained
by academic advisors so they may guide or refer students during times of high academic
stress such as class registration, major declaration, etc. There is definitely a need for a
higher priority placed on academics within the Peer Mentorship Program.

Non-Violent Crisis Intervention
The emphasis is on early intervention and nonphysical methods for preventing or
managing disruptive behaviour. CPI's Personal Safety Techniques are demonstrated and
practiced in this seminar to prepare Peer Mentors to safely remove themselves and others
from a dangerous situation. Peer Mentors work with university staff who have completed
the train the trainer NVCI program, Peer Mentors learn:






How to identify behaviours that could lead to a crisis.
How to most effectively respond to each behaviour to prevent the situation from
escalating.
How to use verbal and nonverbal techniques to defuse hostile behaviour and resolve
a crisis before it becomes violent.
How to cope with your own fear and anxiety.
How to use CPI's Principles of Personal Safety to avoid injury if behaviour becomes
physical

Conflict Mediation
Since students often come with attitudes about conflict that are very much at odds with the
idea of negotiation, training student mediators in the assumptions and processes of peer
mediation is critical. It has been estimated that initial training of peer mediators requires at
least a 40 hour commitment. During that training, students will learn basic principles of
peer mediation (e.g., that conflict can be positive), and increase their awareness of how
conflict develops. They are also taught communication and problem solving strategies to
help themselves and others defuse conflict.
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Finally, role playing and active learning are essential during training, so that student
mediators can learn skills to help peers move from mutual blame toward solutions
acceptable to all parties.
To be most effective, peer mediation should be part of a university wide effort. It is
essential that the judicial office, residence life staff and campus police be involved and
supports the goals and processes of peer mediation. Although peer mediation is often
implemented independently of other components, integrating peer mediation into a
broader program that includes life skills or violence prevention programming may increase
the effectiveness of the program.
The preferred model is the spectrum model, it is an intentional, deliberate and thoughtful
educational approach aimed at increasing access and improving student learning. It
provides a framework for student development, and the unique needs of involved parties.
This initiative requires professional training for university staff prior to launching this
program.

Mentorship in Community Public Schools
During the final year of the program, Peer Mentors visit the local public junior high school
and offer an abridged version of mentorship training to older students. The Peer Mentors
then return weekly to oversee a mentorship hour at lunchtime.
With appropriate resources this program could provide an opportunity for youth and to
utilize university age students as Peer Mentors in the community. It can also provide Peer
Mentors an opportunity to work within the public school system and the local community.
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Program Assessment
To ensure the success of the mentorship program, it is important to frequently assess the
training and the delivery of the program. Regular assessment of the training session and
outcomes should take place and be shared with the trainers. (See Appendix I)
Frequent assessments will better enable the development of the program and ensure that
goals are relevant to partner offices, students and staff participating. Setting clear learning
objectives for the program initially, through a needs assessment provides a cohesive
framework which at the same time builds its capacity.
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Appendix A: Peer Mentor Mission
Vision
The Peer Mentorship Program aims to enrich the student experience by supporting a
culture of community living, academic success, leadership and social camaraderie. This
program recognizes the impact of peer support on the student body and the benefits of one
student helping another.
Mission
To support StFX students in their transition to the academic and social demands of
university life and community living. We accomplish this by training 2nd, 3rd, and 4th year
students and supplying them with the knowledge, support, and leadership skills to help
their peers in this capacity.
Values
We treat all with empathy and honesty; embrace the diversity that this community fosters
and embody the StFX dedication to integrity, dignity and respect.
Who Are The Peer Mentors?
Peer Mentors range from sophomores to seniors; they are from all academic programs and
they represent different cultures and perspectives. They are trained volunteers that have
the knowhow to help you achieve your goals and encourage you to have the best student
experience possible, participate in events and meet new people. You can count on them if
you run into trouble with classes, homesickness, or anything else life might bring you.
Why Peer Mentorship?
Students benefit from Peer Mentors by having access to a student who is knowledgeable
about student services offered, academic issues, and generally about life at StFX. This
means you have a peer that can answer questions ranging from how to get help writing a
paper to who to see if you don’t feel well.
Peer Mentors are assigned to a specific residence and work collaboratively with your
assigned Residence Assistant and House Director. Peer Mentors are available to you
anytime, but they will also arrange for a specific time to be in your residence at least once a
week to answer any questions, talk about what’s on your mind, and discuss what’s
happening on campus. The main idea is that Peer Mentors are students just like you with a
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little more post secondary experience; they are there to listen and give you feedback, and
to help guide you in a positive direction.




Peer Mentoring Groups/ Door-To-Door Check In
Every First-Year student is eligible to join a Peer Mentorship Group. If you sign up
you will be part of a group of about 10 first year students who will meet once a week
throughout the year. The transition to university life can be tough especially if you
don’t know many other students. We want to connect you with other first year
students at X so you can successfully navigate your first year together.
Personal Peer Mentorship
“What if I want someone to be there just for me?”
If groups aren’t for you but you would still like someone to talk to you can meet with
a Peer Mentor individually. Sometimes a listening ear and a supportive peer can be
a great resource. If you are having a difficult time for any reason and you would like
to be put in touch with a Peer Mentor let us know.

For Prospective Peer Mentors
Peer Mentors are identified as positive role models and leaders and the information you
share with your peers is valuable because you are thought of in this way. By volunteering
your time and energy you are contributing to the success of your peers and the positive
enrichment of the community. This dedication and commitment result in experiences and
friendships that are long lasting and become part of your leadership development. These
skills can translate to graduate school and employment opportunities.
Peer Mentors are required to complete an initial 40-hour training course that is taught by
members of the Health and Counseling Department. Once complete, Peer Mentors are able
to act as official Peer Mentors to the student body. After 4 months of active mentorship
there is a second 40-hour training module that builds on their initial experiences and skills
learned in Level One training.
There are also specific training modules and opportunities for involvement that are
available for active Peer Mentors. These include: Non-Violent Crisis Intervention, Cultural
Sensitivity and Diversity Training, Positive Space Training, Mental Health First Aid.
Opportunities for continuous involvement include: Career Exploration in conjunction with
the Student Career Centre; Sexual Assault Nurse Examiner Program (S.A.N.E.) is available
for Peer Mentors to work on awareness campaigns with the S.A.N.E. Coordinator; Alcohol
Safety in conjunction with the Guysborough Antigonish Strait Health Authority (GASHA)
Brief Interventionist; Peer Health Educator campaigns for Peer Mentors to work with one
of StFX’s registered nurses (limited to Nursing students). The Peer Mentorship program is
also involved in programming opportunities with the local junior school.
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Appendix B: Ethical Cannon

StFX Peer Mentorship
Cannon of Ethical Principles
Peer Mentors shall be people of personal integrity and role models for the peers that they
have committed to supporting. In my role as a Peer Mentor I will:
1. Embrace the philosophy that peer helping is an effective way to address the needs and
conditions of people.
2. Respect the individual's right to dignity, self-development, and self-direction.
3. Model positive behaviours and life choices.
4. Embrace the concept of service to others for the good of the community.
5. Maintain confidentiality of information imparted during the course of working with
people. Exceptions to confidentiality include: child abuse, sexual abuse, sexual assault,
psychotic behaviour, harm to self and others, suicidal thoughts, attempts or plans.
6. Refrain from tackling situations for which I am not trained.
7. Recognize and report issues immediately that are a threat to the safety of the Peer
Counsellor and/or individuals in the group.
8. Regularly evaluate my own strengths, limitations, biases, always striving for selfimprovement by attending weekly supervision meetings.
I, ______________________________ , understand my responsibility to uphold the Cannon of Ethical
Principles.

Signature

Date_____________
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Appendix C: Application Form and interview Questions

Peer Mentorship Application Form

Last Name:

First Name:

Off Campus / Street

Initial:

On Campus / Residence

StFX Email:
Other email:
Do you speak fluently any language(s) other than
English?

Tel. Cell

Additional languages
~ADVANCED OPPORTUNITIES~
(These are optional opportunities beyond core responsibilities)
Non-Violent Crisis Intervention Training

Student Career Centre
ASK Campaign
Peer Health Educators (Nursing
students)
Positive Space - Train the
Trainer
Recreational Peer Mentors
Mentoring Alcohol Safety

Cultural Sensitivity Training
Peer Nutrition Educators
Junior High School Mentorship
High School Mentorship
Frosh Week Helpline

~READ AND COMPLETE ALL OF THE FOLLOWING QUESTIONS~
1) How did you find out about the Peer Mentorship Program?
2) What can you offer someone as a mentor?
(strengths)
3) What do you hope to gain from this experience?
4) What motivated you to become a volunteer Peer
Mentor?
5) Describe any other training, courses, qualifications, designations and/or licenses:
6) Do you have other additional volunteer
commitments?

Tel.
Home
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COMMITMENTS
As part of your obligation to the Peer Mentorship Program you are required to complete 80 hours of
training. Additionally, you are required to visit your residence or group at least once a week for the
duration of both academic semesters with the months of December and April being encouraged, but not
mandatory. Attending weekly supervision is mandatory, with the exception being conflicting class times. In
this instance, weekly check-in's with the Peer Mentorship Coordinator is required. Committing to be a Peer
Mentor means committing to be a positive role model on campus and in the community. Behaviour or
actions not in line with these ideals may result in forfeiting your role in the program.
By signing this, I agree that I have read and understand my commitments and obligations to the Peer
Mentorship Program and as a Peer Mentor.

Date

Signature
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Appendix D: Student Assistant Peer Mentorship Coordinator Interviews
Questions
1.

Describe the strategies you would use to market the Peer Mentors services to the

campus community. Society Presidents, RAs, Chairs of Academic Depts, student newspaper,
radio, SU, flyers, in class announcement, student societies, student services depts., others?
2.

Describe a time you had to learn something that was totally new. Did they detail the

steps they took to learn and told how they applied what they learned?
3.

What skills, abilities, knowledge do you have that would make you succeed as the

assistant Peer Mentor coordinator? Minimum of 5 skills, i.e. do they demonstrate confidence,
provide examples.
4.

In this role for 2010-2011 academic year, what two things would you want to

accomplish. More of a goal setting question. Do they list two things, how do they plan to
achieve both things. Significance of two accomplishments.
5.

Describe what it means to be responsible. Looking for maturity, with the ability to

handle variety of situations.
6.

How do you react when you realize that you have made a mistake? Possible answers:

Analyze the situation, ask for opinion and advice, discuss the situation with supervisor, and
develop a strategy not to repeat the same mistake.
7.

What interests you most about this job? Possible answers: I will bring into this job

my experience as a student to cater to the needs of other students. It will help me to enhance
my career development skills. I will be able to interact with students, employers, faculty and
staff this will broaden my network.
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Appendix E: Career Peer Educator Interview
Career Peer Educator Interviews
Questions
1.
Please tell me about the services SCC offers (students, employers, campus
community) Looking for a minimum of 5 services offered by SCC Resume, interview, job
searching assistance, advertising employment opportunity, on-campus recruitment.
2.
Describe the strategies you would use to market the SCC services to the campus
community. Society Presidents, RAs, Chairs of Academic Departments, student newspaper,
radio, SU, flyers, in class announcement, student societies, student services depts., others?
3.
If you were reviewing someone’s resume and they were becoming irritated and
annoyed (not happy) with your suggestions, how would you handle the negative
comments? Give positive feedback, describe the reasons for making the change, refer students
back to the SCC staff, inform the SCC about the student’s concerns, be empathic to student,
listen to their concerns.
4.
Describe a time you had to learn something that was totally new. Did they detail the
steps they took to learn and told how they applied what they learned?
5.
What skills, abilities, knowledge do you have that would make you succeed as a
career peer educator? Minimum of 5 skills, do they demonstrate confidence, provide
examples.
6.
As a career peer educator for the 2010-2011 academic year, what would two things
would you want to accomplish. More of a goal setting question. Do they list two things, how
do they plan to achieve both things. Significance of two accomplishments.
7.
Describe what it means to be responsible. Looking for maturity, with the ability to
handle variety of situations.
8.
You are arriving at work for 8:45am in the morning as you have to meet with an
employer as they are conducting interviews starting at 9:45am in the Bloomfield building.
On your way into work, you hear on the radio that Bloomfield had a fire in the cafeteria and
the building is closed for the day. What would you do? Or what steps would you take?
9.
How do you react when you realize that you have made a mistake? Possible answers:
Analyze the situation, ask for opinion and advice, discuss the situation with supervisor, and
develop a strategy not to repeat the same mistake.
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10.
What interests you most about this job? Possible answers: I will bring into this job my
experience as a student to cater to the needs of other students. It will help me to enhance my
career development skills. I will be able to interact with students, employers, faculty and staff
this will broaden my network.
INTERVIEW SCORE SHEET
Student Career Centre
Date: ______________________________

Candidate: __________________________

APPLICATION PACKAGE
Cover letter

Yes

No

Not

Required
Résumé

Questions

Yes

No

Not

References (one from StFX) Yes

No

Not

Required
Yes

No

Not

Required

Required

RESUME REVIEW
Content: _____________________________________________________________
Grammar: ____________________________________________________________
Presentation: __________________________________________________________
Comments:
______________________________________________________________________________
______________________________________________________________________________
______________

INTERVIEW
1. Arrive on time
2. Dress

Yes

No
Professional

Business Casual

Casual
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3. Ability to communicate answers Poor

Fair

Excellent

4. Answer to questions
Please rate candidate’s response
1 (completely answered)

2 (partially answered)

3 (missed the question)

Q1 ____

Q3 ____

Q5 ____

Q7 ____

Q9 ____

Q2 ____

Q4 ____

Q6 ____

Q8 ____

Q10 ____

COMMENTS :
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
____________________________________________________________

DID THE CANDIDATE FOLLOW UP AFTER THE INTERVIEW?

Yes

No

OVERALL COMMENT:
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
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Appendix F: Level 1 Training Week Schedule

Peer Mentorship Training Schedule
August 21 - September 2
Time

27th

28th

29th

30th

31st

Monday

Tuesday

Wednesday

Thursday

Friday

MANDATORY LEVEL 1 TRAINING
9am

LEVEL 1

Introduction
LEVEL 1
LEVEL 1

10am

ASK Training

LEVEL 1

LEVEL 1

11am

Lunch

Lunch
(1:10PM
GROUP
PHOTO)

11:30am 1pm Lunch
with RA's

11:30am 1pm
Showcase &
Lunch

12pm

LEVEL 1

LEVEL 1

1pm
LEVEL 1

2pm

LEVEL 1

1pm - 5pm
Leaders
Forum

5pm

LEVEL 1
5pm - 7pm
Dinner &
break

6pm - 9pm
Leaders
Night Event

6pm
7pm
8pm
9pm

EVALUATION
CERTIFICATES

3pm
4pm

Lunch/FROSH
WEEK
HELPLINE
TRAINING (15
MINUTES)

7pm - 10pm
Leaders
Forum
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Appendix G: Peer Mentorship Level 2 Curriculum
January 8








Reforming the group and group purpose
Enhanced understanding of peer mentorship roles and responsibilities
Peer Mentor guest speakers
Understanding Mental Health & Mental Illness
Mood Disorders
Depression
Anxiety

January 15


Mental Health First Aid Training

January 22


Mental Health First Aid Training

January 29








Psychosis
Bi-Polar Disorder
Schizophrenia
Suicide Prevention
Eating Disorders
Alcohol Abuse
Self-Injury

February 5


Positive Space Training Level 1 &2

February 12





Relationship Violence
Unplanned Pregnancy
Sexual Assault
Guest Speaker SANE Coordinator-Angela Fougere

February 19


Leadership Development

P a g e | 29

Appendix H: Mentorship Guidebook
Peer Mentoring
As a Peer Mentor Volunteer, I do not expect you to be a professional counselor. Your main
role is that of a helper. I expect that you will develop your empathetic listening skills and
that you will use these to assist and support first year students. I neither expect, nor want
you to attempt to solve people’s problems for them – they need you to listen to them while
they work through to their own solutions. Being a good Peer Mentor, above and beyond
anything else, is about being a caring and central part of the Xavarian community. Building
relationships with your group of first year students and offering support in many small
ways will open the doors to meaningful communication. Above all students need to know
you and respect you in order to trust you. Students will seek you out when they are
having difficulty if you can show that you accept them as they are, that you respect their
personal choices (even if you disagree with them), and that you care about what they have
to say or what they are going through.
Remember to rely on your core skills taught in training:










Attending
Empathy
Paraphrasing
Summarizing
Open ended questions
Problem solving
Working with Feelings
Genuineness
Assertiveness

There is a summary of your peer mentoring skill-sets provided for your reference on this
handbook.
3 Steps to Success
1. Get to know your students personally
The more you can do to establish meaningful relationships with your students, the more
likely they are to approach you for help later on.
2. Know and recognize your own limits
Don’t assume responsibility for the problems of others. Learn to recognize when a resident
needs the skills of a professional counselor. Your role is to be available to care and listen
when asked to do so. Once you’ve referred the resident it is still important to maintain the
relationship, while respecting their need to work with a professional to deal with their own
issues.

P a g e | 30

3. Communicate with your Supervisor
You must be careful not to promise to keep any issue to yourself, be clear that you will not
share information with other students, but you will need to communicate information that
has the potential to harm self or other with your Supervisor. Appropriate confidentiality
and respect for what others have shared with you are building blocks in the helping
relationship.
Remember, whenever you’re concerned about the safety of your students for whatever
reason, talk to your Supervisor. If you are concerned that a student intends to harm
themselves follow that critical incident response protocol in this handbook.
Communication regarding a critical incident with your supervisor is essential:
1.
2.
3.
4.
5.

The Supervisor knows what is happening
That the student gets the best possible care
That you are not overtaxed in terms of workload
That you are not drawn into a situation that is unmanageable.
The Supervisor can support you

Your Supervisor has the training and experience to guide you in finding the best approach
for your student and for you. The goal is to identify the problems quickly and match
resources to students in the most sensitive way possible. You are the front line, but you
have many people working with you!
4. Lean on your Peers
You have the unconditional support of a network of caring trained Peer Mentors. We must
practice what we preach, if we believe that helping others is important we must not be
afraid to seek out help ourselves. Mentoring others is rewarding but it can also be an
emotional rollercoaster, other Peer Mentors will be able to relate to that. Reaching out to
others is not a sign of weakness it is a hallmark of strength, it is putting self care in action!
Tips & Reminders
Students Problems are not Yours:
There are many demands placed on your time as a Peer Mentor and student. People who
are sensitive to the needs of others are also susceptible to falling into the trap of accepting
other people's problems as their own. If you are to remain a viable resource for students in
your group, you must remain objective and retain some degree of emotional detachment. It
is each student's responsibility to resolve his or her problem, not yours. You will be of help
to your residents only so long as you retain some emotional distance and assist them with
their own decision-making.
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Confidentiality
Confidentiality is essential. As a Peer Mentor you are expected to create an atmosphere
where students feel comfortable and confident that personal discussions and information
remain confidential. If a student discovers that his/her confidence has been broken, the
relationship between the student and the Peer Mentor could be seriously damaged and you
may be asked to resign. Do not share a person’s personal problems with other members of
the community.
That being said, a peer mentor is not permitted to guarantee complete confidentiality
to a student. Assure them that information will only be passed vertically not horizontally
to your supervisors (Director of Health & Counseling) may be made aware of certain
critical situations, but you will not gossip. That group work and mentoring situations are
discussed in supervision but that names are never revealed to other Peer Mentors. Avoid
promising complete confidentiality, this is a promise you may have to break.
Taking Notes
Remember that it is critical to document all group activity by completing a weekly log
sheet. Interactions that are of a serious nature with your students must be recorded by
documenting a Critical Incident Report (provided in your handbook). Peer Mentors should
keep all student related documentation, including Incident Reports and group log sheets in
a secure, private space. Peer Mentors will be asked to return all confidential documentation
weekly at clinical supervision.
Referring Students in Difficulty
Who is a student in difficulty? A student in difficulty is any student who encounters major
obstacles to the successful completion of their academic program. Students typically
experience university as a time of significant transition and adjustment. Stress arising from
this period of change may be of an academic, social, financial, work, family or institutional
nature. At times, stress can become so severe that it poses a serious threat to academic
progress.
Many students have temporary setbacks or special needs, which can be surmounted if they
can access the necessary resources. These resources can offer additional support and aid in
the development of enhanced coping skills. Timely and effective assistance to address the
needs of these students is important to increase the probability that they will achieve their
academic goals.
A referral to professional counseling should be made when it becomes apparent that the
student is experiencing a severe emotional problem with which they cannot cope and for
which you are unable to provide meaningful assistance. Behavior that you observe, that is
reported to you by another person or that the student describes may indicate that such a
referral is necessary.
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The how to...
1. Try to talk to your supervisor first to identify the best strategy and resource for
referral. Use the helping tree in your guidebook to identify a service that best fits the
problem your student is dealing with.
2. Initiate contact: “I noticed that... and I'm concerned about you... I'd like to help...I
wonder if…You know that you can get assistance with these issues here on campus.”
3. Offer to facilitate contact with professional help (acting as go-between): make an
appointment for them, walk them to the first session, and offer to sit through first session
with them (if needed or wanted)
4. Do follow-up: check-in with your student and seek feedback on how things are going.
Critical Incidence
There is a marked difference between a critical incident and a student experiencing
difficulty. Critical Incidents are problems that put a person at risk for immediate harm.
Critical Incidents include (but are not limited to)






Suicidal plans, attempts, thoughts with intention to act
Harm to others or a plan to harm another
Self injury or a plan to injure oneself
Sexual assault
Physical assault

If you are helping a student work through a critical incident the following protocols were
developed to help keep you and the student safe. Please follow these protocols to the best
of your ability.
Protocol for Working with Suicidal Students
Become familiar with these warning signs for suicide.
Suicides among young people continue to be a serious problem. Suicide is the third leading
cause of death for 15-to-24-year-olds making this an issue we should all be aware of.
Students experience strong feelings of stress, confusion, self-doubt, pressure to succeed,
financial uncertainty, and other fears. For some students transitioning to campus life and a
new community can be very unsettling and can intensify self-doubts. For some people,
suicide may appear to be a solution to their problems and stress.
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As a Peer Mentor is important to be aware of the signs and symptoms of suicidal feelings:





withdrawal from friends, family, and regular activities
unusual neglect of personal appearance
marked personality change
persistent boredom, difficulty concentrating, or a decline in the quality of
schoolwork
preoccupation with death
intense hopelessness or sadness




A student who is planning to commit suicide may also:



complain of being a bad person or feeling rotten inside
give verbal hints with statements such as: Nothing matters, It's no use, and I won't
see you again, put his or her affairs in order, for example, give away favourite
possessions, clean his or her room, throw away important belongings, etc.
(Adapted from Transitions: Student Reality Check www.teenmentalhealth.org)

Steps to take for Working with Suicidal Students
1. TAKE IT SERIOUSLY
You cannot assume that because you feel something is not worth being suicidal about, that
the person you are with feels the same way. It is not how bad the problem is, but how badly
it's hurting the person who has it.
2. REMEMBER: SUICIDAL BEHAVIOR IS A CRY FOR HELP
The fact that a person is still alive is sufficient proof that part of them wants to remain alive.
The suicidal person is ambivalent - part of them wants to live and part of them wants not so
much death as they want the pain to end. It is the part that wants to live that tells another "I
feel suicidal." If a suicidal person turns to you it is likely that they believe that you are more
caring, more informed about coping with misfortune, and more willing to protect their
confidentiality. No matter how negative the manner and content of their talk, they are
doing a positive thing and has a positive view of you.
3. BE WILLING TO GIVE AND GET HELP SOONER RATHER THAN LATER
Suicide prevention is not a last minute activity. All textbooks on depression say it should be
reached as soon as possible. Unfortunately, suicidal people are afraid that trying to get help
may bring them more pain: being told they are stupid, foolish, sinful, or manipulative;
rejection; punishment; suspension from school or job; written records of their condition; or
involuntary commitment. You need to do everything you can to reduce pain, rather than
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increase or prolong it. Constructively involving yourself on the side of life as early as
possible will reduce the risk of suicide.
4. LISTEN
Give the person every opportunity to unburden their troubles and ventilate their feelings.
You don't need to say much and there are no magic words. If you are concerned, your voice
and manner will show it. Give them relief from being alone with his pain; let them know
you are glad they turned to you. Patience, sympathy, acceptance. Avoid arguments and
advice giving.
5. ASK: "ARE YOU HAVING THOUGHTS OF SUICIDE?"
People already have the idea; suicide is constantly in the news media. If you ask a
despairing person this question you are doing a good thing for them: you are showing them
that you care about them, that you take them seriously, and that you are willing to let them
share their pain with you. You are giving them further opportunity to discharge pent up
and painful feelings. If the person is having thoughts of suicide, find out how far along his
ideation has progressed.
6. IF THE PERSON IS ACUTELY SUICIDAL, DO NOT LEAVE THEM ALONE
If the student cannot tell you that they plan to be safe and not follow through on harming
themselves they cannot be left alone. You must act to bring them to a safe place
immediately.
1. With any life-threatening problems, go immediately to the health or
counselling centre. Take the person with you!
2. If it is after regular business hours and the student lives on campus notify the
RLC of the situation they are trained to help you in this situation.
3. If it is after hours and the person lives off campus take them to the
emergency department. Never transfer a person in your personal vehicle.
4. If you believe a person needs help right now and the situation is out of your
control never hesitate to phone 911.
5. Always report life threatening situations to your trainer as soon as the
immediate safety concern is dealt with.
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7. URGE PROFESSIONAL HELP
Persistence and patience may be needed to seek, engage and continue with as many
options as possible. In any referral situation, let the person know you care and want to
maintain contact. For a list of referrals who can help a suicidal student see ? in your
handbook.
8. NO SECRETS
It is the part of the person that is afraid of more pain that says "Don't tell anyone." It is the
part that wants to stay alive that tells you about it. Respond to that part of the person and
persistently seek out a mature and compassionate person with whom you can review the
situation. (You can get outside help and still protect the person from pain causing breaches
of privacy.) Do not try to go it alone. Get help for the person and for yourself.
Distributing the anxieties and responsibilities of suicide prevention makes it easier and
much more effective.
9. FROM CRISIS TO RECOVERY
Most people have suicidal thoughts or feelings at some point in their lives; yet less than 2%
of all deaths are suicides. Nearly all suicidal people suffer from conditions that will pass
with time or with the assistance of a recovery program. Taking these modest steps can save
many lives and reduce a great deal of human suffering.
(Adapted by the Ontario federation of community mental health and addictions)
Protocol for working with students who plan to harm another
If you are working with a student who informs you that they intend to harm another
person you have a duty to act. Do not confuse intention to harm with strong feelings
expressed as wanting to harm another, for example “I’m so angry, I feel like killing him.” If
you are unsure if a student plans to act on their expression of anger ask a clarification
question, “I heard you say that you feel like killing him, are you planning to act on that?”
Almost 100% of the time the student will say “of course not, I’m just angry”, but it is
important to have clarity.
If you have asked a clarification question and the student informs you that they plan to act
on harming another person, follow the protocol below.
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If at any time you feel you are in danger leave the situations immediately and phone
911
1. Remain calm, try to get details about the other person or party, such as their name
and where they live.
2. Ask the student to explain their plan to you; try to find out if they have the means to
carry out their plan. For example, if a student says, “I’m going to shot her in the
head”. Follow up with “How would you get access to a gun?”; “Is there a time when
you plan to do this?”
3. Take the student seriously: ask them if they have thought about the consequences
of what they are planning to do. “Have you thought about what would happen to you
after you shot her?”; “How would this affect the rest of your life?”; “How would your
family react to this news?”
4. Attempting to get the student to connect with his or her future life will allow less
focus on the rage they feel and more focus on thinking about the negative impact of
the act will have on their life.
5. When you finish your session with the student you must involve your supervisor
immediately who may contact other campus resources and the police to protect the
person in danger.
Protocol for Working with Students who Self-Injure
Self-injury can take many forms, the most common is cutting the skin followed closely by
burning and hitting oneself. Other forms include scratching the skin, biting, preventing
wounds from healing, pulling out clumps of hair, placing objects under the skin, and head
banging. Self injury at least once in a person’s life span is relatively common, studies report
that 15-20% of adolescents admitted to engaging in self injury at least once. Self injury is
prevalent in all cultures and races.
Become familiar with the Warning Signs of Self-Injury













Unexplained frequent injury including cuts and burns
Wearing long pants and sleeves in warm weather
Low self-esteem, difficulty handling feelings and relationship problems
Poor academic functioning
Secretive behaviours such as spending unusual amounts of time in student bathroom
or isolated areas
Possession of sharp implements (i.e., razor blades)
Expression of self-injury via art and or/writing samples
Risk taking behaviour
Substance and/or alcohol abuse
General signs of depression, social-emotional
isolation and disconnectedness
“Cutting” is the most prevalent, look for cuts on arms, wrists, abdomen, legs
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Working With Students Who Self-Injure










Be aware of your own reactions and feelings.
Assess your comfort in working with students who self-injure. Talk to your
supervisor about your feelings and challenges in working with this student.
Share with Peer Mentor team colleagues; seek collaborative support and guidance
from your supervisor.
Students may disclose they self-injure to a Peer Mentor because they trust you.
Your initial response will play critical role in future help seeking behaviour and
participation in intervention.
Maintain the supportive and trusting relationship you have with the student.
Show respect and willingness to listen in a non-judgmental fashion.
Do not express shock, revulsion, or discomfort.
Do not show too much interest in the behaviour itself because it may lead to the
student increasing self injury to gain your concern repeatedly.

When Responding to a Disclosure of Self Injury










Use the student’s own language when you paraphrase.
Avoid using suicide terminology; remember self injury is most often not related to
intention to attempt suicide.
Do not tell the student to “just stop!”
Do not pretend to “know” how they feel.
Reassure student that there is nothing to be ashamed of
Emphasize hope and the belief you have that the student can overcome using self
injury as an attempt to manage distress.
Don’t assume trauma or abuse is present that is not always the case
Do not leave the student if they plan to self injure and you cannot establish a plan
for them to be safe
Create a safe and caring place for the student to talk with you.

1. Self Injury Disclosure whereby the act has happened in the recent past:




Use empathy and non judgment
Do not give attention to the injury itself or act of self injury (if you believe the
wound requires medical attention refer the student to the nurse at the health centre
if after hours St. Martha’s hospital).
Ask the student open ended questions, “What happened that led to you hurting
yourself”, “What were you feeling at the time?” If the student is engaged and wants
to overcome this behavior, use your problem solving model to help the student
formulate their own alternatives to self injurious behavior.
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Encourage the student to reach out to a network of others instead of engaging in self
harm behavior. A sample network may include X-helpline, health centre nurses,
counselor at the health centre, supportive friends, family, etc.
Exercise your boundaries; be clear that you are not the only one who can help this
student overcome this behavior.
Encourage the student to discuss this issue with a Counselor at the Health Centre.
If you feel comfortable you can assist the student in disposing of objects used to
engage in self harm as a way to reinforce commitment to safety. Take special
precautions to not touch objects that may be contaminated with blood.
If a student continues to engage in self injury and is using you solely for support this
will lead to compassion fatigue for you and distract you from your studies. You must
collaborate with your supervisor and the student to make your boundaries clear. Do
Not Attempt to Handle This On Your Own.

2. Self Injury Disclosure whereby the student has engaged in recent self injury and
discloses that they have just self-injured











Use all of the steps outlined above.
Encourage the student to reach out to you prior to injuring themselves because the
hope is to avoid the compulsion to self injure by expressing difficult feelings and
using alternative ways to cope such as exercise, art, writing, accessing support
network.
Do not feel compelled to meet with the student immediately, this may set up a cycle
whereby the student self injures in the expectation that you will meet with them
right away.
Report the student’s to the RA in their residence and ask them to check in with them
to assess the need for medical attention.
If the student lives off campus ask to speak to their roommates about what has
happened. If you have the student’s permission explain the situation and ask them
to check in with them to assess the need for medical attention and to give them
support.
If the student lives alone, ask them if they believe the wound requires medical
attention. If so, refer them to the health centre or St. Martha’s hospital.
If the student refuses to access help and they have disclosed to you that they think
they do require medical attention do not hesitate phone 911 immediately.
Notify your supervisor immediately to access support for yourself and to ensure
that the student is safe.

3. Self Injury Disclosure whereby the student discloses that they plan to engage in
self injury but have not done so yet.



Remain calm; give positive affirmation that the student has chosen to reach out to
you instead of harming themselves.
Focus on the feelings, give as little attention as possible to the plan to self injure.

P a g e | 39








Use empathy and non judgment
Ask the student open ended questions, “What happened that led to you hurting
yourself”, “What were you feeling at the time?” If the student is engaged and wants
to overcome this behavior, use your problem solving model to help the student
formulate their own alternatives to self injurious behavior.
At the end of the conversation ask the student, “Do you feel confident that you can
use the alternatives that you have chosen to cope with your feelings?”; “Can I
assume that you will be safe and not injure yourself?” If they cannot agree that they
will be safe, or you are not convinced that they will not self injure you must involve
others.
The steps to involving others includes:
1) Phoning the RA on the floor where the student is living disclose the situation.
2) Asking to speak to roommates about the situation and asking them to become
involved in supporting the student in their effort to not act on their impulse to self
injure
3) If the student lives alone, ask them to spend the night with a supportive friend.
Ask to speak to that friend about the situation.
4) If the student lives alone or refuses to seek support you must phone 911.

Working with Students who disclose Sexual Assault
Sexual assault on university campuses is a national issue, therefore we must be prepared to
help a student who has been a victim of this crime.
The following definitions are a summary of the areas of the Criminal Code of Canada
dealing with sexual offences.
Section 271 – Sexual Assault:
Somebody touches you in a sexual way on purpose, directly or indirectly, without your
consent.
Section 272 – Sexual Assault with a Weapon, Threats to a Third Party or Causing Bodily
Harm:
Somebody sexually assaults you and is armed with, or uses, a weapon, or, forces you to
have sex by threatening to do injury to somebody else, (for example: they threaten to hurt
your brother or sister if you don't do it), or, they injure you.
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Section 273 – Aggravated Sexual Assault
Somebody sexually assaults you and they cause serious injuries to you.
What happens when a person discloses a sexual assault to a Peer Mentor depends entirely
on what the student wants to do. It is the Peer Mentors role to provide empathy, support,
and the message that what happened to them is not their fault. It is also important to be
familiar with a student’s options.
Student Options when dealing with a sexual assault.
1. Seek support from a sexual assault nurse examiner. A SANE nurse is trained to
provide for the student’s medical needs and to collect forensic evidence using a kit.
Medical attention includes, proper wound care (if present), providing plan b
contraception and STI testing. The SANE nurse can also collect forensic specimens
that can be frozen and held for up to 12 months. The evidence collection gives the
victim of sexual assault proof that sexual assault has occurred and time to decide
whether or not to take legal action against the perpetrator of the crime. It is
important that the victim does not shower or wash their clothes prior to seeing the
SANE nurse. The SANE nurses can meet with the student privately in the health
centre, at the hospital or Lindsay’s Place.
2. The RCMP can be phoned and a report of the sexual assault can be given if the victim
of the assault wishes to pursue legal charges.
3. The Dean of Students can be informed that a student was allegedly sexually
assaulted on campus and can act on the student’s behalf as it relates to the
community code.
4. The counselling centre is a good resource for the student to discuss their feelings
with a professional counsellor in confidence.
5. The Health Centre nurses can also provide alternative contraception (plan b) with
no questions asked.
6. Inform your supervisor to ensure that protocol was followed and to seek support for
yourself.
It is important to support the student in their own decision making process, and to
reassure them that they have to do what is right for them. To connect students to
resources for sexual assault follow your phone directory on p? The student also has
the right to refuse all options provided ultimately the decision to pursue additional
support is up to them.
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How to work with students who disclose physical violence
Physical violence can happen in many different situations. One situation where physical
abuse can occur is in the context of relationship violence. Physical violence also happens
outside of intimate relationships and can happen between known parties (example:
friends, roommates, other students), or unknown parties (guests, strangers, etc.). A known
contributor to physical violence of any kind is alcohol and other drugs.

A summary definition of Assault as per The Criminal Code of Canada:
A person commits an assault when:





without the consent of another person, a person applies force intentionally to
another person, directly or indirectly;
a person attempts or threatens, by act or gesture, to apply force to another person, if
a person has present ability to effect their purpose; or causes that other person to
believe, upon reasonable grounds, that they have present ability to effect their
purpose;
While openly wearing or carrying a weapon or an imitation thereof, a person accosts
or impedes another person or begs.

Physical Violence can take the following forms (this is not an exhaustive list).







Hitting, slapping, kicking
pushing, grabbing or choking
restraining the victim
burning the victim
damaging the victim's property
using or threatening to use weapons

A person who has been physically assaulted or fears physical assault due to threats or
intimidation has options as to how to access resources and support. As a peer Peer Mentor
it is important to familiarize yourself with these resources.
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The following protocols have been formulated separately due to the complexities of both
physical assault and physical assault in the context of a relationship.

Disclosure of Physical Violence:





Give positive affirmation that the student has chosen to come forward with this and
access support.
Focus on the feelings related to what happened.
Use empathy and non judgment
At the end of the conversation ask the student, “Do you want to pursue further
actions?” If they agree they have the following options:
1. The student can give a report to the RCMP and then decide whether to
press charges.
2. The student can discuss the situation with the Dean of Students who
can apply the community code. The Dean of Students can also impose
a restraining order against another student to minimize contact and
the changes of further violence and harassment.
3. The student can choose to access counseling through the counseling
centre at StFX.
4. If applicable the student can report the incident to the RA on their
floor and make a request to be moved or have the other student
moved.

Disclosure of Intimate Relationship Violence:









If you see someone being physically abused, call 911 immediately.
In many cases, the first step to safety is the knowledge that the victim is not alone
and that s/he is not crazy. It may help the student to know that many people
experience abuse and that there are resources to get help. If the student wants to
access these resources in your handbook.
If the student lives in residence you might suggest that she inform the RA and ask
him or her to pay close attention to when the partner is around.
Be supportive and respectful. Make clear statements about your friend's value and
rights as a person, such as "No one deserves to be abused."
Leaving an abusive relationship can be dangerous; a professional counsellor at the
counselling centre can work with the student to make a safety plan before the y
sever the relationship. Your part in a safety plan can include walking home together,
checking in at certain times of the day, and having a code word the student can use if
they need immediate help.
Learn as much as you can about dating abuse.
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Be careful for yourself. Let the student know what you are comfortable doing and
what your boundaries are.
It is important to inform your supervisor of the situation so you can also get support
for yourself.

Things to Avoid:






Don't criticize the abuser. A victim often has conflicting feelings about the abusive
partner. If you're critical of the abuser, the victim may become defensive or may
shut down. Instead, you can talk about behaviours that are negative by saying
something like, "I'm really concerned about how your partner treats you. Nobody
has the right to put someone else down."
Do not confront the abuser. This can result in an escalation of violence against the
victim. Do not slip a hotline card or any other information about abuse into
someone's bag or under a door. This can also escalate the violence against the
victim.
Do not send a voicemail message or an email message about the abuse to the
student. You do not know if the abuser is monitoring the phone or the computer.
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Appendix I: Promotional Materials
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Appendix J: Training Evaluation
Comprehensive Training Evaluation
Please complete the following evaluation to assist the trainer in evaluating the peer
counselling training program. Your honest answers are appreciated; your feedback will
help me improve the curriculum for the next participants.
Please answer “yes” or “no” to the following.
I understand the concepts and their relevance to peer counselling practice:
Mental health and illness
Mood disorders
Depression
Anxiety
Psychosis
Bipolar
Schizophrenia
Suicide prevention
Eating disorders
Self injury
Sexual assault and relationship violence

Yes
Yes
Yes
Yes
Yes
Yes
Yes
Yes
Yes
Yes
Yes

No
No
No
No
No
No
No
No
No
No
No

I understand and am familiar with these resources and know how to access them and how
to refer to them when needed:
Antigonish Women’s Centre
Addiction Services
StFX Health Centre
StFX Counselling Centre

Yes
Yes
Yes
Yes

No
No
No
No

What I like best about the training program: ______________________________________________________
What I liked least about the training program: ___________________________________________________
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What I would like more information about: _______________________________________________________

What I would suggest to the trainer for making improvements to the next training session:
_________________________________________________________________________________________________________
_________________________________________________________________________________________________________

In thinking about next year, do you have any suggestions for the group’s special events,
group counselling session themes, orientation week etc.)? ______________________________________
_________________________________________________________________________________________________________
_________________________________________________________________________________________________________

Did you find the Student Life 101 helpful to meeting your learning goals, and why?
_________________________________________________________________________________________________________
_________________________________________________________________________________________________________

Did you find the Addictions Services presentation helpful to meeting your learning goals? If
so, why? _____________________________________________________________________________________________
Did you find the Sexual Health Education presentation helpful to meeting your learning
goals, and why?
_________________________________________________________________________________________________________
_________________________________________________________________________________________________________
Did you find the Sexual Assault presentation helpful to meeting your learning goals, and
why?
_________________________________________________________________________________________________________
_________________________________________________________________________________________________________
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How did you find the mental health first aid program?

How did you find the Leadership Forum?
_________________________________________________________________________________________________________
_________________________________________________________________________________________________________

